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This paper reports on a study 1n,;be alnneapolzs-SF

knovledge, attitudes, and skills goals in sqg&al studies” education.
Pour hundred and sixtg K- 12 social studies tZachers responded to th
assesspent instrumest. The results indicated that secondary social

studies’teachers emphasize the teaching of content knowledge while
eleaentarg teachers give greater attéhtlon to the socialization of
_.the child. Teachers from all grage=lévels believe that more emphhsis
shonld be<plgced Qn teachlng social sc¢ience knowledge. Greater
emphasis is being given to processing and application skills than to
nowiedge acquisition and inierpretation skills in the curriculunm.

ABSTEACT
Paul area ae51gned tc assess social studies teaThers' percept;ons q;
Howvever, teachers at varloe-.grade levels differ in their opinions

about what skills are most 1lp6rtant for their stndents. The overall

data from the study indicate$ that there is not wide-spread .
dassatzsfac ion anong“%he faculty with the present curriculum. The

A rather than social science fisciplines per se, should serve as a ..

\‘,' g ba51s for.the design of the curriculum. Implications for staff
developae&g;hased oL the assessment are also included, (2uthor/DE) 4
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{ X rajor’ npl;catlon :or curriculum change is that priorii{y goals,
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« The speed'and vbiquitous nature of,change compels school districts to
. - ~ - - ’ . - .
submit its curricula to periodic appraisal., This scrutfny is essential for _' )

deternining how yéll present prograz=s are keeping pace with 2 changing en-

®

x.riron:r.ent, thlis assuring relevant ?rogra:{s for increa.sinély diverse abilities,
" interests, and values of students.  The' pressureswhich_force curriculum

‘renewal within schools also demand co'rdllary changes_ for ‘the teachers in.

those programs. As expectations of public education in,crease.’, accompanied
by calls for accountebility and by Hnited and further dimintshing resources,

the times demand systematic planning for change. A systemaﬁic plan, which
=2alie - 2 » e et

- i

agsures a comprehensive, efficient process in determining need or ctrriculum.

" v

.change and staff infy’rovemenf seexs absolutely essential.

Fa ’

A lerge suburban school district in the Twin Citiéé area of Mimcegpolis
- . - L
and St. Paul, comprised of twenty-ome elementary, four jumior high, and three .

~

senior high scheols recently identified, the social B )'dies. program, through ;.
¥ : /

e

N -

total faculgy p'artic:[pation, as the subject field of_ the district’s nurricul}ﬁa,

.
- B

to be assessed to determine need for change. A report of the gtudy, degign, Yo .

. . £ R . . I, ]
the results of the study, the conclusions, and implications for cmrriculm

change and gtaff in-service needs are ‘pregented heére. ' ) s

1 4 .
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© 24T i: STUDY DESICH
In compliance” Ath procednres-estaﬁliehed vithin the district's curriculim .
Eysten, a\district—wide Social, Studies Comzittee recommended an assessnment
ol the existing progranm. A nine—secher Task ?orce, ca:nprised of elenentary
‘teachers, secondary scboo]. s'ocial smd.iea teachers, one prineipa.l and one
curriculu:: specialist, wa.s' appointed to desi the assessaent instnmeu:,
Ihenhergegiventothetaek?crcebytheSocialS&diesGomzit:eewmt:o %‘b'
develop a means to assess the gocial studies progran,"tollecting data to
answer the following § hﬁom‘a:
1. What are the stated goals and skillg - which define the existing .

s

\s&cial studies programs"

N %’nat ezphasie is currentlg‘being given, and at vhat gra.de leVel(s),

\

L to the identified goals and skills?’ | o -/
3. %’nat erphasis vould we desire to be given to the identified goals
¢ . ) . )
az:d 8kill8? . : ’

. knieh social science disciplines are being ov;r—e:mphasized %? . .

$

-neglected in the progran? .

4

5. What are indIvidua.l teachers' perceptions zbout their faniliarity

with the existing gocial studies curriculum at their grade or

-

course level? - o

6. What are’ individual teacherg’ perceptions of the adgq(uacy of the

‘present sociaL studiea\ curriculum for grades K—-l?.? '}
Development of An Initrument " . ‘
'I‘be nine member Taa“k Eorce met for approximately t:nirty-t:wo hours qver .

a tdo-veek peripd of time to develop the assesament ingtrument. Their task

.

was to secure information pertinent to the guestion cf'what are the stated - L

Ve

goals and skills which define the .exigting gocial studies eutrieuitm.in




.

Tz school district. Ther?® na2c bezn developed over a perisod of years a
14 -
- sceizl studies "scope zrd segrence” composed’of zn array of broadly stavsd
gozls, terminal objectives,, instructional pbjectives, and listings of
. . '~ "

: activities, concepts, skiils, arnd gemeralizatioms. Thais doecument gerved as

-
a point of departure for the work of the Task Porcz. Fifteea goal statements

— could be identified in the marerizl. The Task Force menberz felt that these
. . -
-goals represented a.range of ctaterenrs tco narrow to effectiwvely assess the

‘progras being carried out. Xine addirional goals were formulated, resulting

LY
. . in 2 total of twemty—four. Is order to bring mezning for the individuals who .

LY

would interact with *the gozls in the asszssment process, "'terminal” objectives

which would serve-as indicators of attainzent of a particular goal were

{ "
identifiecd acd listed under each goal. Thgse indicators of goal attainment

fpr elementary, junior iigh and high schoo. studeats were drewn from the
soclal studied "scope and seguende". . N

b .

) T - . ~ N
The assessment instrrment requested personal data’and opinioms from each

’ ;% the 460 respondents, as well as general directions for responding to the

a

. twgntyxfcur-goal statements and seventeen social-studies skills. .
; .

.. 4 rating scale, 0 - Doesa't Apply, 1 - Uni=mpgrtant, 2 - Marginally

. " 3 .

//Impo:tant, 3 - Moderately Important, 4 - Quite Important and@ § - Very

Important wa:c placed under the headings of Current Pmphasgis and Desited Emphasis

for each goel statement and skill.
An example will serve to illustrate the format employed. The respondenta
et addresséd only®the goal-étatement; the three indicators (g,b,c) were offereﬁ ) .

to assist in interpreting the goal. -

ERIC | K o

Aruitoxt provided by Eic: . . « 4 .
- N




¢
.
.

Current - , .-, Desired
Zophasis . . Zrphasis .

‘563210 '5°643210

tudents ¥ill becoze gware of the growing Inter—- *
pendence of different people and nations
3 o= T -
Become gware that all.people live in
proxirmity to each. qxner, foring sociel
units to deal with “common proble$s

‘ 1.

- b. Understaend ways of adjusting to the
environment and natural resources,
utilizing them for nmutual advantage. 1

c. Recognize where and how civilizations
began'and how they dealt with their
differences and similarities.

-
-
L]

In the assessment process'each respoadent indicated his perception of

the awount of ennhasis each is currently receiVing?as ;ell as the emphasgis.

each should receive. >

{ »
Two additional questidns vhich .faced the Iask Fbrce were the procedures

to be followed for collecting the data and whether students and community

cermbérs éhould participate in the assessment. The recomnendation was made
Fan

by the Task PForce and adoptéd by the School district to carry out the teacher

‘asgsessment in a half-day workshop for all elenentary teachers and secondary
. .ot . . -
social studies teachers. The recommendation to select a random sample of

N

parents and students to participate in aggessing the cutrent and &e§I¥é§

L3

emphasis for, the twenty-fou¥ goal statements was also adopted.

',
-«
~ .

‘Thé Collection of Data .

t

The half-day workshop for.teachers to carxy out .thg assessment of the

* ’ . JER

socizl studies curriculum was held in early Oétober. All elementary classroom
s ’ - ) . . - .

1a
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teachers and secondary s<hool social studies teachers participated for a total J
E=460. 1In most-instances the groups of facnlty mérhers aet in elementary
schools tnroughout the district. In all instances the total group meeting

in each huildiag w»as divided into small groups of four or five with at. lea.st ' .

* one secondary one intermediate, and one prizary teacher 9e: group. The . ~

P

a.ssessment process was carried out zmder the follo::ing ptocedures‘ T .

Phase I. Pach teacher ingividually ranbd the twenty-four goa:l ‘ ) —

»

statepents in terms of the irportance of the geal for the coxbined :
* 7/ . .
. grades K-12 social studies curriculum inthe district.

Pnase I1Il. Each teacher indicated on a five point scale the current

- - -

erzphasis being given to the goals and skills at his level of .
teaching, e.. g, grade 4, grade 7, grade /10. ‘

Pb,ase III. In gr'bups of 4 or 5 teachers interacted about their

L d

mdividual ranking of the goals in Phase I in an attet::pt to »

- reach consensus, e.g. 3 out 6f 4 or 5 out of 5 agreement as to

- .

- what priority should be given to the twenty-four goal gtatements

across the' total grades K-12 social studie¥ curriculum.

*

Phase IV, Each teacher indicated,, on a fiv\e- point scale, what .

.he believed should be the emphasis given to Tﬁch godgl and skill at T .

"+ his level of teaching. . Yy \

. z 3

- .
Severa.l wveeks hter a similar group neeting was, held for 171 parents
. and 100 students who were selected at randon from t;hroughout the diatrict. .
These two groups particpated in the assesament to the extent of identifying ‘ L

the current and desired emphasis for the twenty-four goal statements in . ,
* 'l s Ve

the districts social studies‘prograxa. The results of the student and

. parent.asses_g_x_nent are not included in -this summary report.

3

. . P20t _,.’\ - - NV 4
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' _PART II: PACULTY PERSQNAL DATA/PROGRAM PERSPECTIVE o

14

Priét to oifering their percepti«_ms wf the corrent and desited exphasis

. . . - - Ve
of the social studies goals and skill?s, each faculty nexrber was e.sked to

provide inforzation about his grade level aas:Eéxment totat years of tesching

4

exper.ence, post-baccalaureate edc'cation, and his area of specialization .
within the social science disciplines Ihe Dist:rict Social Studfes -

. Cozxmittee also wihed to deternine teacher fazzilia.rity and degree of satis-
faction vicn the current social studies curt{biltm, a8 well ag their

’

perceptions as to the social scieuce disciplines being over and under-
- <
emphasized in the current curriculu=m. ’

. Personal Data

Table 1 preseats the distribution of teachers across the various grade
levels. As stated earlier in this report, all elwentary teachers’ and all
secondary school social studies teachers from twenty-one elementary, four

‘Junior high and three senior high schools participated in the aasesswent.

- - -
. . TABLE 1
GRADE LEVEL ASSIGNMENTS FOR TRACHERS
. ) . GRADE LEVEL ( © ~ PERCENTAGE NUMBER ‘
. ~
, ELEMENTARY . .
Kindergarten- , 5Z- . . 25
Grade 1 . 10 ‘\ ) ) 47
Grade 2 . 1 . 49
vt Grade 3* . . 12 - 55
Grade 4 , 13 ] " 58
Grade 5 13 ... > 61
Grade 6 . . 14 ' 66 -
No Designation A | 4
mmx—ﬁmu . . S e .
.. % % . Grade7, -3 e 13
P Grade 8 N ' - 17
» ., Grade 9’ o T T 2 S ’ 14
HIGH SCHOOL ’ A ‘ S . :
Grade 10 ‘ e 4 - 19
” Grade t1 |, - ' 3.5 : 16
Grade ‘12 co 3:5 16
' TOTAL 1003 . . I 460




districz: with 58 percernt having seven or DoTe years of tea,ching e:p&rience.

Table 2 iftdicates that there is an expe;:ienced ra.culty in tfia school '

~

g

. . ——

v

TABLEZ

YEARS " PZRCEH“. TAGE ~ um
0 4% o 7 ~
1-3 6 N 29
4 -6 — 28 — 127 -
7-10 22 - 101 v
.11 - Plus ) 36 . 168 |
Interns 2 / ‘10
Yo Designation ‘ e 2 ‘8
TOTAL 1002 . | ST 460

The data preeented ir

completed by the social studies teaching staff

Table 3 shows the amount of formal education

A range from less than a

baccaulaureate degree for ..eacher interns to 'a Ph. D. degree 1is indicated.

v

»}




- - : g-_ - - » o - . -
- . - ’ - ’ * L.
» ’ L] — 8 — LJ
/ .
& , .
) v TABLE 3 -
R < - g
EMOUNT OF FORMAL EDDCATION OF TRACHERS | Toe T T
o AMOURT. - PERCENTASE . ., - CWGMBER T T 70 T
fess than Baccaulaureate Degree 2z - 8
; N -« N . s~ T e . R ~ - - - 3
_Bachelor of Scienmce . ce 7 Ty - 77 1
Bachelor of Science, Plus ' 62 284 i
Masters rDegfee ) . | 6 ' 29
Masters, Plus. - ' .13 -~ 7 ' 60 ,
Pi.D. o ' f o 1
" Ho Desfgnation . _— ) ’ . 1 s
L TOTAL o 100% L ugel T
o . B . . . 8 - .
£ ' : ' : D
_ -An additional charactertégic of the s‘gci_al studies teaching staff, the
‘amount of Eollege or university graduate credit earned in the social studies i
beyond the baccaulaureate degree in the lagt ten years, .£3 pfesented in P ) o
. Table 4. ' _ . , T i
TABLE 4 , -
o SOCIAL STUDIES QUARTER HOUR CREDITS EARNED . .
BY TRACHERS IN LAST TEN YEARS BEYOND . '
. BACCALAUREATE DEGREE
A ] = B \ N »
“ CREDITS PERCENTAGE ) - RUMBER :
0 . . 235 o g 107 )
" 1-6 - .28 . 130 ,
.7-12 - ‘16 % '
"~ 13 - 18 . ' - 7 ) - 33 .
19 - Plus 18 - 81
No Designation . _ '8 ’ .- 35 . ST

>

. . - TOTAL . 1002 . " 460
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_ most, if not all non-respondents to

!
[

. . . Ce
Lo N v

’

The teachers vere also asked to identify their area of specialization

. L]

within the social scie;ce digciplines. -nree hundred and sixty faculty B

4
perbers failed to designate teaching specialtied. It can be assumed that '

. 1
‘ K,

this question, 'are 'element:ary te.achers.
Of the one-hundred teachers vwho rgsponded thirty-three indicated that his-

tory is their area of specializzxion.,fOther teacher specialties are
v R v
Anthropology ~ 5~ Economics 7 4 Geogra?hy - 9, Political Science - 11,

¢

Sociolagy - 17, and twenty—one with social gcience combinations.

Overall, the teachers who participated in this assessment were
\ .
experienced teachers whose education eyxcesds the baccaulaureate degree and

.

vho havé earned college credit in the social studies in the last ten ye&rs

-7 - 3

Fifty-eight percent have had seven or more years of teaching expérience.

Eighty-one percent of the social studies teachews have continued;their

education beyond the baccaulauréate degree, with sixty-nine percent having

earned credit in the socizi studies in the last ten years.

P

Program Perspective

. It was deemed important to“determine both the social stullies teachers'
familiarity, and degree of satisfaction.with the socialetudies curriculum'
in effect at the time that the curriculum was being studied Information was

*

requested concerning teacher familiarity with the current social studies

chrriculum,'both within the teachers own grade level and across all grades.

1

Table 5 indicates that teachers generally were familiar_with the district}
B N " " . 3 ..- . l.‘
designated curriculum for which they were responsible in their own teaching.
1 .‘( v . ,

. .
1 - ~

10

-
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1

" Extent of Familiarity.

TABLE 5. .
. . . . ’ _ . -
TEACHER PAMILIARITY WITH QWN GRADE , :
] s . : » -
. : ’ 'LEVEL CURRICULUH ; ! ’
. ! 1y
Extent of Familiari TEACHER GRADE-LEVEL & - . q
-0 o & . K~3 4-6 7-9 10-12 Total Faculty /]
Not, at.All - 0 _ 0x 02  2:8%7  4.9%. . 2.0%
-1 6. 4.0 \8.3 2.4 S 50 L
-2, - 8.8 4.7 6 2.4 5.5 <
- ' Ty .
-3 . 25.9 23.5 25. 19.5 23.5
-4 © 415 40.3 25,0 34.1 35.0 -
Thoroughly - 5 , 17.7 | 27.5 33.3 736,6 . - 29.0. -
TOT4L ~100Z ¢ 100z  100% Y hﬁ)z' 2002 - . . .
. / g .‘ i '?. .' LI ]
L -7 K e ) LT B
-The social studies teachers in this, school district,\ as indicg;ed by N
the data presented in Table 6, were éenerally quite Unfamiliar with thé: v .
total elementary and secondary gchoq'l gocidl studies curric ) > : .
TABLE 6 AR ) : '
TEACHER. FAMTLIARTIY WITH GRADES K~12 CURKICULUM . '
’ ~
[ PN ~ .

TEACHER GRADE LEVEL

[ . K-3 46 = 7-9 \10-12 T&f:al Faculty
€L . - —* - : ) ‘
. Not at.All -0 9.6%7 . 12.8%7  11.8%7 17.1% 13.0%
IR S 30.8 26.2 235 14.6 24.0 ,
ol -2 . "37.6 .30.2 17.6  24.4 27,5
o =3 18.5 . 28.1  32.4 . 31.7 27.5 h
-4 1.4 2.0 118 " 12,2 7.0 ,
Thoroughly = S o217 .77 29 o0 * 1.0
' - TOTAL 100% 1007 . 100% . - 100% 1002

A

»
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. ‘l‘he data presented in Tab}é 7 showa the extent to which teachers were . .

satisfied vit:h the current socia.l studies currieullm. -4

. . ' ’ - - . Te
L4 - .

- . L4 [} . TABLE7 R - '\~‘_

~ ! bd

Py
.
-

- TEACEER SATISFACTION WITH FRESENT '

. . .

. SOCIAL smmscumcuwx ‘ o L

.
N ) . .
» { -
- - .

. °  satisfaction +— . ' TEACHER ,éRADE LEVEL =~ -~ . '
‘ : “K-3: 46 + 7-9  10-12- Total Paculty \

, ' Itadequate -0 D 7.1%  4.2%2 -18.2% - 13.22  10.5% o .

e e ) S1 c1s7 1607 ~'6./[ L1055 12.0
s ~3 s 250 9 | 1sig . 19.0

.. s 7.9 35,4 57.5 y .,-'3'9,.,4 . as \ ] __—

. . -4 0.7 16.6 9 1 15,8, . 3o LT :

. ! ¢ "’.
21 0 - | 5.3, .. 3.0 - .o

4
wn
N
.
0

Highly Adequate..
TOTAL . 100%Z  100% 100% - 1pox~ .1002 . Co
. . LY .

- -. . - . \, R * . s ;_

R e An opportunity was provided which would allow teachers to indicg\lte, ‘their
feelings about the amount of emphasis giveiz to the deveral social scienck

discipl}ines in the’current curriculum.‘ Table 8 _reports teaphers response .

to d:!.scipIines %vhich they considered to be overemp ized. \ .
- ’ . ~TABLE 8 . ' ‘ ,
. v, ) [ ™~ i .
. T SOCIAL scmczs OVEREMPHASIZED P ‘ .
( * . -
. . L A m'_mm PROGEAM S
\ : . Y ’ » . i ‘ . . . B ' . . ’:‘ .
: : TEACHER GRADE LEVEL.' _ , De
‘ " Overamphasized Discipline . X3 4-6  7-9 10~12 . -~ ' "Total Ea’cult’yQ T
_ Anthropology o "‘:\.4.92.'12.9z“~. - 6Q.1% 7 20.8% ’ zel,azn " S
: ' Economles - 7.1 166 0 42 s 0 ,
Geography .~ © 22,0 20,97 133 0" T Tuw .
History ' . - 34,1 +37.3 . 13:3 33.3"7 29.5 .
Political Science - | 7.3 7 45.. 0 42 0 4.0

Sociology , 14,6 3.0 - 13.3 . 37.5 10
“ TorL |, 00z - 1008 2007, 1002 160%
Q ) . ..

[
b " - -
E Ca , ' 12 ce '
JAFuitext provid: c ‘ * ‘ . i
.




Table 2 indicates t:zachefs’nperception:s of the social sqfem:e disciplines
ﬁ vhich wete curreatly receiving less ezphasiz in the curriculm than they
,should receive. '

. ”-

A -

TABLE 9

- SOCIAL SCIENCES UKDEREMFHASIZED

> \ IN ‘TOTAL PROGRAY T ~
~O
. 2 . TEACHER GRADE LEVEL o
Underesphasized Digcipline’ E-3 46 79 10-12 Total Paculty ~-
Anthropology 27.02 15.51 4.21_ 03X 12.0%
\ . e
Ecozomics 12,7 25.2 -25.0 23:3 . 21.5
Geography ? 19.6 13.2 16.7 50.0 ¢ . 24.5
Bdstory- 7.7 "37.4  16.7 16.0
4 N 3 - .
Political Science. . 4.8 15.4 4.2 3.3 7.0 -
Sociology . 34.9° 22.0 - 12.5 6.7 . . 19.0
. . TOTAL 100Z 100%Z ° “100% 160X 100%
- . * - !

PR
L. ~- - . -

The responses of teachers concerning the existing‘social studies

curriculum dndicated that over 80% of the teachers at all grade levels h,ad
L~
{3) to Vthorough familiarity" (5) with

"an ayerage general familiarity

curriculum at their ewn grade/level. Less than SOZ -of the same group of

teachérs were simildarly £ liar with the wtrimhm for.all gtadp'ltvezs.

iy

Juaior high school teachers Hndicated greatest familia:rity and elementary

ce&chers least familiarity

.

th the cE.strict social studies curticulun

The survey also indicated that those teachers who were most fmiliar

~

~with the grades k~12 goctal studiea curriculum were most satiafied with it.

Secondary teachers indicated greater knowlédge “about ancf satisfaction with
- “ * . - .

the existing curriculum. . ’ ) . -
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science disciplines most neglected with high school teachers expre_ssiﬁg

-~
<
R

-13 - ~ ,

. © o~ S ' ¢ ,

’ The respaggslto'tie question.of wh;ch of the so?ia;'sfiences are .

recaiyingkféo zuch emphasis in the 'curriculum at the present time which
ii§§;Feceiving less ezphasisAtha;\desire& indicated marked differences ip

perceptions between elementary and secondary teachers. jﬂznegt;ry tgaciera

felt that Geography ané History are being oéerezphaéized while Anthropology,

Egonomics, and Sociology are receiving too little attention. Secondary

teachers believed that Anthropolegy at the junior high school level and .
Hisﬂory and. Sociology in senior high schools are overemphaaized} Economics
and History were seen by junior high scﬁool‘teachers as the tw5 social

gimilar views about Geography.

- N - .

»

’ .

v
-~
A 1

-

.

L
» ’ [
-— - *
\
¢ -
Iy ’ -~
I - < ’
4 - s A
. 'u
g - - /
iK' - ’
e
.
- N .
’
-
L]
- . X
] - \/V
4 ’ o - '3 -




~ .. .

' PART ;_n. AHALYSI? AKD nmzargzﬁ_aim OF DATA

The:purpose of ﬁhis section of the report i to present and analyze
findings relative tQ the teachers perceptions of social studies goals and
skills as they are being taught and as they should be taught. Statdstical
yrocedures used to analyze the data included factor analysis and analysis of
variance. The findings are presenCEd in narrative and tabuiax fotn. The
nunmerals were rounded by conventional rules. The' variation in the number Of
subjects and degrees of freedom resuffed from exclus}on from analysis the
responses of individuals who omitred itecs on the questionnaire.

/ To deternine the nost acceptable statistical description of teachers
perceptions of social studies goals and -skills, a factor analysis was used.
Thé tern, factor ana.lysis is not a unitdry concept but rather subsunes 2
large variety of procedures and options. 1Its most distinctive characteriatic,
however is its data reduction capabiiities.' ﬁ&cally, factor analysis is a
techmique for examining pattern(s) of relationships in data such that the data
nay be rearranged or reduced to a gmaller set of factors or components that .

account for the observed interrelationshiys in the data.

Ip this study, factor analysis was used to cluster the goals and- skills,

entify the common element among all the indices of the cluster, name the

P

e ctor associated with the cluster, and develop the various goals and skills .

i to scales.. Because factor analysis is not a precise statistical technique, v

-

-seyeral factor analysea were run in which solutions of two, three, aad an

u ecified number of factcrs’were designated. The two factor solution for the

" tior] because more items were retained for analysis and there was a greater

~

distinction among the {teme to be analyzed. . .




.1 was detemieed that & number of variables loaded relatively high on a single

-making a unique contributior to a single factor.

The Cronbach's Alpha reliability coefficienfs for the scales ranged from

0.69 - 0.88. 'th;.zeliabigééy coefficients yere:

' Knowiedge - Curr;zit E.':phasis -
¥nowledge - Desired Exphasis '
Attitudes/Perforzance - Curre;:t Bxphasis
Attitudes/Performance - Desired Eszha.sis

Acquisition and Interpretation Skills -~ .
Current Exphasis :

Acquisition and Interpretation Sld.lls -
Desired Exzphasis

Processing and Appiication Skills - Current Emphasis
+ - ,

Processing and, Application Skills - Desired Exphasis

0. 79 -

0.88

[4
0.69

0.74

c.82

0.83

0.77 -

B

0.84

harY

”.

In the factor analysis progran a correlation matrix was fo;ned showing

’

Toede variables are twenty-four geal statements and se:venteen skill items of

-

the Social Studies .Goals Inventory. From the interrelatiamhi;kiu the matrix

a get of factors, ofthogonal to each othet, were ext:racted. In t;lp.s program

no assux;zptione were made 2bout the variables. The result of this Varimax

Rotation was tc; produce 2 facto;‘t matrix that showed the loading of each iteam on

zeasure of association of the twenty-four and of the seventeen variables.

»

-

each orthogonal facfor. The ‘factor loadings represent the reg‘ression coefficients

of the items thest describe a given variable. From the orthogonal factor matrix

factor. The importance of the_.se'f:.nding's is that most of the variabl_e's“‘we’ré
. . ;'

'
¢
.
3 -

Social Studies Goals ’ -

* Table 10- presenta the two factors with the defining items, factor

loedings, and commonalities. Stringent criteria were uged in this study in

congidering item loadings in defining a factor. The eriteri.e were:

L. 16!

(1) an

)
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, - . .
-

" iten had fo load + 0,40 in cnly one factor, and (Zj’if an-iten. loaded more

than + 0.22 in one factor, its loading cust-equal or exceed + 0.50 in the
- - ) € . e ) . *
other factor. Using these criteria, ten goal statements ¥ere used to define

Factor I an? six goai.statenents to define Féctor II {see Pable 10} com- - :.' -
ﬂcerglng.goals currently ezpixasized in the social s_studi;swprbg.ran.' In regard ’ /
to éo;ls that are desired for the progran, as shown in Table 11, twelve gé;l
statements were used’to define Factor I ané six goal statements to d;fine

Factor 1I. 1In both instances the Factor I goals pertain to social ecience

quwlédge wvhile Factor 1l.goals focus op attitGdes.

» . ¢ -
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TABLE 10 -

FACTOR LOADING AXD COH!HH;LITIES OF ITEMS

COMPRISING Tw0 ORTHOGONAL FACTORS OF CURRERTLY

EMPHASIZED SOCIAL STUDRES GOALS

o

’ T Factor
Desecription Loading

Coczunality

v
!

Factor I i Knowledge .

19

.21

22

24

r

Bec0ue acquainted with background

of current problexns . . .52
Learn about and understand changes

taking place in the world 54
Become awaye of the growing inter-

dependence of different peoples

and nations - W41

Examrine others' values and adopt ]
positions of their n%n .42
Learn civic respcnsiﬁiiities and
how to discharge them . .40

- * .

Compare and contrast capitalisci&‘
systen with q;her economic

systems of tn% world. .5k

Develop an unners‘.a.nding of societ:y
by studying its ‘origin, struc-
ture, development and inter-,
relationship of the individual
to all social institutious .51
- Understand the forces requpsible
for shaping thée modern- wprld .65

Discuss and analyze controversial Iy
issues that are applicable to
national and international.

affairs TT5 o

Develop an understanding of the
rights and duties of a citizen :
in a democratic society ' Y B

*

TABLE 10 continued next-page

P4

18

.30

.22

.22

.27

44

".58

.19

I

l“



TABLE 19 {continued)

e  FACIOR LOADING AND COMMURALITIES OF ITEMS
COMPRISING TWO ORTHOGONAL PACTORS OF CURRENTLY
EMPHASIZE SOCIAL SSUBIES GOALS

. T . Factor
Iten Nurber - * Description loading Comzunality
— : 3
Factor 11 Attitudes/?grformance .
b4 ) Deconstrates ability to cooperate
i as well as compete with others .55 .33
6 Enderstand, accept, and attempt
to izprove upon their strengths
and weaknesses . .52 .28
11 . Develop interpersonal relations d
and group participation skills . .52 .27
14 ) Dévelop respect foé‘individuals .
) - of all races and creedd . 47 24
16 ¢ . Deoonstrate social studies
h?a . commmication skills .51 .28 .
20 - Develop a_desgire for learning .
. now and in the Yuture .59 .39
\ 1'." ) -
l\‘ - .
I . .
- l;
e
i
P .‘ EY L - e * '
. . 2
’ * ., - . )
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| N\ .
| . TABLE 11 N
| ] ,
| FACTOR LOADIKG AWD COMMURALITIES OF ITEMS, . \\\\\
COMPRISING TWO ORTHOGONAL FACTORS OF DESIRED c ‘ AN
SOCIAL STUDIES GOALS ) \\
- \\
. Factor . )
- Item Number Deséription Loading Cormmality
Factor 1 Knowledge, e X
2 Become acquainted with background e
~of curreat problens ‘ .60 - 38 " -
3 Understand ‘time and chronology .49 .29
4 learn ebout'and understand N -
changes taking place in the
world .43 N
5 Become aware of the growing. - )
s - interpendence of ditferemt .
) peoples and nations’ .49 .27
1 . . .
.9 Develop tools of analysis and -
> reasoning to 'instill economic . : : -
' understanding ©.53 ey S .
b ¥ ' \
12 Develop an awareness of man's
. .early life and how civilization .-t L -
, _has been a gradual procéss - V.59 .37
13 Learn civic responsibilities and - ’
how to discharge then & 49 .30 ’
o . o
.15 Develop an appreciatjon of our S8 VI )
cultural heritage .52 ¥, 234
17 Compare and contragt capitalistic
systenr with other world economics )
. systems .72 ~ 51 »
19 ngéiOp;é better understandimg of .
society by studying its originm, . z
» structure, development and the™
interrelationship of the individual ‘
to all social institutions .66 - b4
21 Understand the forces responsible for PR .
. gshaping the modern world .69 .48
22 Discuss and analyze controversial, '
issues that are epplicable to
natidnal and inte:pé@ioaal .
affairs . .60 .36 .
4

Table 11 continued next.bage

C :a() ‘
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1ABLE 1% coztinued »

.

PACTOR 1DADIEG AND COIAMNALITIES OF ITEMS
COMPRISING TWO ORTEOGOLAL ?Aczaxs OF DLSIRED

‘ ' SOCIAL STUDLZS 0.3
f;'/
. * Factor 4
ltea Number Description | Loading Corzunality

-

. Factor II Atti udgf/Performance

.
4

1 - Detonstrate ability to cooperate as . -
well as coxzpete with others .54 «30
6 ’ Understand, .accept, and attempt to
. improve upon strengths and weak- -
’ nesses’ .46 .22

11 ’ Develop interpersonal relations and
‘ group participation skills ) .71 .50

16 Demonstraté social studies commmica- .
tion skills 44 . .23

Develcp a desire for learning Low o )
ard *n the future | ¢ - .51 . .29

3 . Develop the ability to thinkZand
express themselves {n a creative )
manner *.50 "L.28 S _

. . - \
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By sexrching for the common chxracteristics in the loaded variables it wae
possible to specify the naCure of the fcctor resulting in the developlcnt “of
the variaeles inCO two acales; the first, social science knowledge, the second
attitudes and perforzance.- Teachers, idencified by grade level taught, made
cricical judgments concerning the importance of these goals to the current
teaching and to rate how important the goal should be to the social studies
curriculun. Bach respondenc.marked each goal statement on a scale of zero (0)

for does not apply to his/her program to five (5) for very lmportanc to his/

her program. The Current Erphasis Enowledge ‘scale contained. ten (10) items

and the attitudes scale contained six (6) items. The Desired Enowledge scale

contained twelve (12) items and the attitudes scale contained six (6) items.
Rach individual respondént recei;ed a sumeated score for each scale based on’
the response given to the vhrious items. Ihe highesc possible score for the
Currenc ¥Knowledge scale was fifty (50) points. The naxizmum score for the N

AttiCudes and Performance scale was Chirty (30) points. Likewise che top o

score for the Desired Knawledge scale ‘was sixty (60) points with thirty (30)-
points being the maximum score for :he Attitudes and Performance scale.

Therefore, the higher an individual caacherfe score the more important that ,

individuel'felzlche goals were or should be ﬁfc/her_Ceaching. The adhlysiaA

of these two acales reveals majbr’diffetences, betwéen elementary and
secondary school Ceachera, in the perceived cuzrenc and desired enphaai& to

be given to social science knowledge and acciCudes in 30cial studie: tn thie o

school district's soc%al'scudiea curriculum.

.
v T . e

CURRENT EHPHASIS OH TEACHIHG SOCIAL SCIERCE KNOWLEDGE e

-

v The social BCudies teachers~in this school districc believe that all of che

<ten knowledge goals vere at least somewhac important :o the present curricuium.

A mean score of 29 6 out of a posaible 50 points was not parcicularly high

F I ~’. s

22 . . 7
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~however An ezzninetion o% scores across grade levels reveals differing per-

ceptions of the importance of goals which emphasize social science knoviedge
As fndicated by the ﬂatapmenced in Tables 12and 13, eleaenr—try school *

teachers attach less inportance to teaching social science kpowledge than do

teachers at the secondary school level. The differences in mean scores as

indicated in Table 12 was significant and diE*EEf;:ccur by chance. _' .
’ TABLE 12

) " SUMMARY 0P ORE-WAY ANALYSIS OF VARIAKCE OF CURRENT -

EMPHASIS ON TEACHING SOCIAL SCIENCE KKOWLEDGE BY GRADE LEVEL .
-Source_ df Sum of équares Mean Square F-Ratio
Between Grade Levels 3 5728.3668 -1909. 4556 32,92%%
Within Grade Levels : , 372 21576.7369 58,0020 Lol

Total -+ 375 - 27305.1037 - R

P

*% . -
Significant beyond ;01 level.

. 2 P
Table 13, a comparison’of means at various.grade”levels, reveals that

Yof‘all social studiesg teachers;) those at grades K-3 percelve the.teaching ) )
. Tt ’ o )
of sacial science knowledge as least important Iheir mean score of twegty

(20) indicates that many teachers at thst grade level consider those goals

to be either not applicable or not important. An examination of other neans N .

’ - \

reveals a marked.increase in score meaus as one moves up the grade 1evzls

'V * ) . Ps
with grades 46, 7-9 //ﬂ»lO-lZ having means of twenty-six (26), tventy~seven

’ ~ 2 » .. G, -

(27) and thirty-one (31) respectively. This indicates Jthat teachers at higher

grade levels consider the teaching of social science knowledge as being of

Rs

more importance than do teachers 'at the lower grade levels.

v 5o 2 .
3 .’ . g . ‘

. . . '4_ ¢ e
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TABLE 13

r  COMPARISOR OF GRADE LEVEL MEAKS ON CURREHT

EHPHASIS OX TEACHING SOCIAL SCIEECE KROWLEDGB

<

<A

IN THE SOCIAL STUDIES

Grade - . H ¥ Kean Comparison T Value
%3 147 .. - 20 ~3/4-6 | =6.901%*
. _ 5
4-6 150 ~z§: 26" E~3/7-9 ~5.389%#
7-9 . % g 27 ¥-3/10-12 . -B.593k
10-12 i3 ¥ 31 &~-6/7-8 . ¢ 1.085
. £ < B
£ . - 4-6/10-12 - ~3.982%*
" I-7-9/10-12 ~2.158%
1, } s : )
.** . } . E] »
Significant beyond .0l level.
* , - - [
" Significant beyond .05 level.
g .. . > .
*. CURRENT EMPHASIS ON ATTITUDES AND PERFORMANCE '

-

Hhile data reported in the preceding section of this repy%t iudicated that

eecoudary school social :studies teachers enphnsize the teaching of knowledge,

elenentary ceachers give gteater attention to the socialization of the child.

-~the 8ocia1 studies Appear in the data presented in Table 14.

, Sign;ficant differences in the emphasia given td‘&bticudea and perfor-ance in

Theae differ- .

ences are similar to those found praviously 1n the comparison of gtades K—3

rd

P

' 1&ith aecondaty chool teachers in :eaching social sciefice knovledgg. :

-

T T

T T T YT

L% g
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“ . . ﬁgn;,{& ,. . <
' SUMMARY OF ONE-WAY ANALYSIS OF VARTAKCE OF.
. _ CURREHT EMPHASIS ON ATTITUﬁES AND PERFOBMAhCE
. .- -
Source , - df  Swum of Squares  Mean Square P-Ratic
P P4 +
Between Grade Levels - —— —3— < 475956 %ﬁ—ﬁaﬁ——-—k&‘-&:&eﬂ*————/————
Within Grade Levels 372 5631.8831 - 15.1395 . .
i . Total 375 6379.4787. - L
:  id
~ . ] .
Significant beyond .01l level. «, -

level means, reveals that teachers in g;adea K?3 gtve greatez.enphasis in :heir

;

¥

-
~

I3

fable 15 which presents ﬁhe resdlts of a comparison of various grade

e -

current teaching to attitudinal/performance goals than do, teachera at o%her

-

.’s},‘

grade levels., A decrease in meah scores is evident aa\one'moves up-the grade ‘
levels. ) o . ) ,
® . - = »'j’ .h
N > wr.z. 15 ’ , :
»
- . 3 ! ’(‘t; .
: COMPARISON OF GRADE LEVEL. MEANS on f P
, + CURRENT EMPHASIS ON ATTITUDES AND PERFORHANCE ‘-/ ‘
a N -4 - . . - - . /‘ . 7 . .
Grade - N \} Mezn - " -Compayison” ~ T Valge , /" ¥
5 _ - . . ' /5/ N
K-3 1T . 24 ¢ R-3/4-6 3.083}#3t P
4-6° . 150"~ .23 ®-~3/7-9 75,3834k L. o i
ks h ' . . - o7
7-9. 36 20 7 K-3/10-12 5.549%% . [
16-12 43 Ut 20, 4=6/7-9 “3.462%% . s
Led . e ¥t L T ) B % l,‘: e s soae. e re ".-’. b e ‘v*’x‘;."-’. Ve a RS
\ ’ 4'-6/10—12 . 3.490%% '
. y N 3 .
-- 7-9/10-12 -.172 .
Significant beyond .01l level * Yy
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Teachers for grade's K-3 had'a mean score of 'twent‘y-rfour‘(zéd ont of| ¢ /

: '_ pcssible' thirty, (30) points. The mean score for both junior and senior high ) ~

school teachers was 20. “’;‘he T Value for .the comparison of means between

|

. 7z L4
- -

. . . - % . . i
elementary and &econdaryteachers was significant, at the .01 1lével; the‘refore .

¢

A the difference between means was, pot due to chance. The differences on the /

Attitude and. Performance scale were not as, great as were.the ‘differenees in the

’

xnowledge scale. I’nis result. vould indicate tha}l tea.chers regardlea‘lr-o?
brade 1eve1 emphasize attitudinal/performanoe goals, Elenentary téachers,

~ - . '?
however, do enphasize those goals more than knowledge goals in their students’

. . td ~ -
) » .-

" curriculum. © Lot
F . -‘ l 3 ‘:% ‘ . - B ) i -
. N . . .
Summary R4 o
: ‘ ‘ ’ ! T “% i — . K g
The twenty-four (24) goal statenénts, to which all social studies, teachers .

responded, velé structured to define'thd socfal studfes curriculum. The cur-

! - -z s . * ) N & -
s riculun, as perceived by t.'ea‘&ler?‘ in this §cﬁool district, emphasizes knowledge S
) . e - "
. , . , .
of the social sciences and personal and interpérsonal attitudes. of r.he goals .
e

ligted on the assesscent ins;rument‘ most teachers felt thdt t’hey were impor- 3

I Y 8
b ' a7 ]
tant, to varying degrees, for the curriculum at their grade "level. Az mig&t R .
] :_} .

2

he expected, teachers for grades K—3$stress curriculum goals whicé_h are some~"

5 .
‘.

»

~hac different from tho e stressed by teachers at the upper elemehbary and junior

nigh levels. 'Ihe goa¥s which the'g—'?same teachers currently emphasize differ - .
tarkedly from those being emphasized by senior' high school teachers. Teachers 1
. /” at the lower elementary grades eonsider' teqching knowledge of the social sciences .
" c" » ‘q".‘a-
. aot ae important as the development of positive student attitudes torwards then- . T
. C A TR e L e (S e et ,(«_ ‘. . . PO "x ‘.J_‘,..,LL. Aot
’ ‘selves and others. addition to importan’ce, there 18. a quest;ton of appro- v

4\
. -

priateness. Teachers per‘maps questiqn ghether children of thie dge possess

cthe higher cognitive 81(11.18 needed to cope with some of the more t:omplex goals.

’,

Senior Jiigh school teachers, and to som‘e extent junior high- and upper elementa‘ry

» ) .. . ?

26 |

v
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teachers, believe that the teaching of social science kﬁovleége is far pore

important than do their colleagues in ’gradés R-3. An exminp.rion of the grade A
level means réveals a decrease in attitude/performance mean scores as ome moves
up ,g'ra.de" leveis. )\One may also note that the teachifig of soci.al s;icnce knowl-
e.dge and expression of 8at:Ls£action with current curziculun goals increases as.

one moves upward along grade leveis

h ¢

, : DESIRED EMPHASIS FOR ‘SOCIAL STUDIES GOALS :

Upon coxplet an assessment of how irportant a goal wvas in the-'cun,'iculm

at his grade level, each teacher was asked to rate how izportant the goal ag. ould
- ? .
%

be to the social studies curris:ult,n: The responses to the teachers'® pe_rcep'i:ions

<. of the desired etapha:a'isfor t.he'goals' are exanined in relation to similar

>

scales, ‘Knowlédge =and Atcitudes.

Desired Emphasis for Social Science Rnowledge ,

-

. At all grade levels teachers' Preépons 8 indicated that more emphakis should

be placéd on the teaching of social science knowledge.

t - [

i score on the Knowledge scale was from 26 to 34 out of a possible 50 points.

. This significaﬁt increase of eight (8) points (see Table '16) for all teachers,

,,,,,

regardless of grade level , Was an expzession that more emphasis should be
. ¢ L] .

plac&i on teaching social science knowledge as represented ’by the goais in the

4 LY

assessment instrument.

» 4
N .
%
s
s “
.
Lo ' . .
p -, J
-
- v .
1]
fol s -
o
s
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TABLE 16

T-TEST rOR DIFFERERCES IN MEANS
OK SOCIAL SCIENCE XNUWLEDGE SCALE "~

’
Scale ¥Yean M¥ean Differences T-Value
Current Exphasis 24.20 3.64 8.47%*
Desired Exphasis 27.84 .

. : , i C e
s xx ) . . . - ’
! Significant beyond .01 level..
1. Each factor score here is adjusted Es suthber of items. ., ‘
- . . . . . .
4s .4ndicated by, the data presented in Tabled 17 and 18, teachers at the
'f elementary and junior high school levels had mean scores considerably below

_ seaior high séhool teachers on the Xnmowledge scale. Unlike the mean Scores éﬁ

N . ]
current lmphasis of Raowledge, howewver, the désired‘enphasis mean scores did’

not register 2 low to high upward trend as one moves up the'grade levels. The °

» — [

greatest increase occurred in théuf;sponses of teachers in grades 4-?,'and the
smallest increase by junior high school t%acﬂérs. Teachers at‘béth grades K~3
‘and 10-12 show an increase of eight in mean scores in the .emphasis that should
be'given to social science knowledgaover.current emgh%sis. '
- ' . ' TABLE 17 " .

.

SUMMARY OF ONE-WAY ANAlYSIS’O? VARIANCE OF DESIRED
EMPHASIS ON TBACHING 'SOCIAL SCIENCE KNOWLEDGE

IToxt Provided by ERI -

’ 4

: \ ' ° BY GRADE LEVEL .
Source’ g df Sum of Squares Mean Square F-Ratio
Between Grade Levels "3 7203.2831 - 2401.0944 21.402%%
L PR i ) .
“  Within Grade Levels 372 41733.7993 . 112.1876
ro © . Total . 375  48937.0824 - : ,
ek b~ * -
o Significant beyond .01 lewel. : T, .
IC : : - 28 , - . y
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TABLE 18

COMPARISON OF GRADE LEVEL MEAKS OK DESIRED
EMPHASIS ON TEACHING SOCIAL SCIZKCE ZNOWLEDGE

-
.

orazde .. §F , ¥ean Cormparison T-Yalue
%-3 147 28 %-3/4-6 - —6.998%*
4-6 150 S s x-3/7-9 -2.4845%
7-9. S 36 ' 33 z-3/10-12 - ~6.036%
10-i2 43 39 4-6/7- 1.887
' 4-6/10-12 -1.355
- 7-9/10-12  2.587%

" -

Significant at .01 level and beyond. .
3, . .. 1
— S~ i

Thé data presented in Table 18 dndicates that teachers were interested in

increasing the knowledge component of the sotial Sciences into the curriculun.

This especially pertained to the areas of History; Economics, Political Scienceh

v R .

'andASociology,'with elementary and senior high teachers showing the greatest '

<

.attitudes/performance, as represented by the goal statements in the.aasessment

.
i A

.
interest in increasing knowledge.
Desired Enphasis for Attitudes/Perfornance in the Social Studies
s P
Teachers in general expressed a desire for only a modest increase in

. >

emphasis for attitudinal and performanqe goals in the s cial studies curriculun.
Y , . .

The mean for this scale increafed two point for the overall sample mean, as

- Y

' indicated in stle 19. Teachers for grades EK-3 who were currently giving major

emphasis to attitudes/perfornance expressed a desire that the emphasis remain

at that level. Upper elementary and junlor high school teachers' responses.

-

indicated a need for greater emphasis and their colleagues at the senior high

level indicated a need’for maintaining the current empﬁssis for social studies

%

*

instrument. ' 5

29 ) .7




~EST FOR DIFFERINCES TN MLANS
oz: ITUD:.SIPIIRFGRMALCV scarzl-

»

Scale Yean - Méan Difference T-Test

Current Emphasis  ° '38.33 1.7 3.87%%

Desired Ecphasis 40.12

Significant beyend 01 level. . e .

. 1.4 Bach factor score eere is adjusted oy ntmber of items. . -
* ' ’ -
RN

N The data presented im Table 20 indicates that there wzs a significant °
difference among teachers' perceptiods at the varjous grade levels as to the

de&xre? ecphasis to be given to attitudes and performance in the social studies. .

~

There was a mean score of 24 for all elementary teachers ‘end a score.of 23.for

-

.ali secondarv teanhers. A eamparison of mean scores dn this scale between

egrrent and desired ezpbasis indicates no 1ncrea3e for teachers for grades K-3

“u,

end senior high school. The pean for this scale increased-ome point for

‘ teachers id grades 4-6'anq three points for funior high school teachers. This

indicahee that teachers at the lower elementary and senifor high gchool grades

» ¢ . 3 -~ .

Jisn to naintain the current emphasis oeing given to itt_tudes and, performance

The teachers {ndicated a need_to give a eomewhat greater empnasis at grades 4-6

ard, at the juuior high 1eve1, 2 marked inctease 1n emphasis in social studies

arritudes and performance._ . ) ’ .




IABLE 20

COMPARISON OF GRADE LEVEL MEAKS Gﬁ
DESIRED EMPHASIS OF TEACHING ATTITUDES/
PERFORMANCE IN THE SOCIAL STUDIES

Grade : B

Comparison

%-3 - 147
4—6 " - 150
79 +35

10-12 43

24

2%

23

23

2-3/4-6
_E=3/7-9" .
E~3/10-12

4~6/7-9

7-9/10-12

4~6/10-12 -

.982
1.304
1.082

-.242

In this section of the report data has been analyzed regarding teachers'

PSSR

respgnses to the emphasis that they would deeire'to be given to social science .
3 > . .

\nowledge and attitudes/performance of the social studies as represented ‘by

-

goal statements on the assessment instrument. Teachers at all grade levels

were Interested in increasing the amount of emphasis ¢o be given to teaching

social science knowledge.' A comparison >f mean scores between Current and

Desired emphasis on the Knovledge scale, by grade 1eVe1 reveals that teachers
¥

v

for grades 4~6 showed a very marked increase of eleven (i1) points from the " “cur- c

rent emphasis being given to the emphasis that should be given to social science

For teachers at grades Kr3 and 10-12 there was an 1ncrezxe of

knowledge.

At the junior high level there was the smaliest discrepancy,

" eight (8) poin;s.

eight (8) points, between teachers' perceptions of the amount of emphasid cur- *
° ' Y. g b . ' ¥

fently beiné giveh'to social Beience knowledge and the amount of emphasis it

L]

should receive,




’ |

Teachers in this school district ‘ere, in geperal,'satisfied with the
= U ;
~1phasis currently being given to social studies attitudes/performance. Tie

grade level mean of that scale for Current aﬁd'Desired emphasis remained the

~

. 1 e
szme for teachers at grades E-3 and 10-12. At grades 46 the mean score

increzsed one (1) point in favor of giying greatér emohasis to attitudes/

£

?erforzance. Junior high school teachers expressed the least amoqnt of sat- ‘

.sfaction vith the ezphasis current 'y being given to social studies attitudes

1 .

and performance. There was a difference'of three (3) points in the megn score
b4 . . .

. between Current and Desired ermphasis on this scale for that group.

’ ’ R SOCIAL STUDIES SKILLS . .

r . -

In addition'to\assessing social studies goals, which through factor analysis
clustered iﬁthé_EEElffizngfoluiion of Knowledge and'Attitudes, a list of seven-

- N ’ . co
teen (17) sociai studies gkills were identifiéd and assessed. Pactor analysis -
was used to cluster the skills, identifying the common eleuent among all of the

o> g

indices of the cluster, name the factor ‘associated vith the cluster, and develop

the skills into scales The same stringent criteria were used in considering

) item loadings in defining a factor as wére used for the goal statements. In

‘ollowing these criteria six (6) statements were used “(see Table Zl) to define
. Factor I and also six (6) to . define Factor II regarding skills curreatly

’

emphasized in the social studies program. 0£ the skills that were3desired for
the program, as shown id Table 22, six (6) defined Factor I and three defined

’

Factor II. : ' . - . '
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- : ' TABLE 21 . . ’ 4
 pacroz Losomics AXD COMMUNALITIES OF ITEMS L ’
. COMPRISING "TWO ORTEDGONAL FACTGRS OF- .
- CUBREWTLY EMPHASTZZD SOCIAL STUDIES SXILLS
Factor
Item Bucber J}escription‘ : Load.ing Cqmmalitz -
Factor I Acquisition and—lnt:_erpret,atioh < ’ L -
1 'Locate information ‘ .69
2 .Organize information - ] T 74
4 'Acqui,re info @:ion zhroug.h reading ’
, social studies ‘..ater.tals : .62
12 . - Understand sgclal studies termin-
ology ) . .52
13 ] Interpret-maps and globes . .61 238
15 - ) Ulg:dersr,and fig.e‘and chrono:fc};*gy . , <58 : .34
- . ', . ) | ) N
Factor I1 Processing and Aprlicition , . ) .
s Acquire information through listening 555 L .32
6 Acquire information through o;)serv.ing, .71 . W51
7 ' Commumicate orally - - 75 .57 .
1c Work with others - 46 .21
3.4 'éolve probl-eas . +57 .35 )
17 Forzulate hypotheses - T .43 . 22




— _ TABLE 22

FACTOR LOADIMGS AND COMMDHALITIES OF ITEMS

i4,

16

7’

— Fac::br I;/ Processing and Application

Interprets ‘maps and gloves

COMPRISISC TWO ORTHOGOKAL FACTORS OF -
DESIR¥D SOCIAL STUDIES SKILLS
’ / o - ’ .
/
) ) . / ) Factor -
iten Rurler o Description " . Joading Cormmality
. - - .
Factor { Acquisition and Interpretation ’ * .
! & » = Acquire iaforzetion through reading -~
sccial, studies-materials ’ . .67 .50
5 - Acquire information through listening .62 <39
6. Acquire inforiztion through observing .52 .27
9 — Interpret pictures, charts, gréphs‘, . =
- tables ’ e h .64 45
To12 Understands social studies terms, ‘.‘62 . .42
i ) . oy .
13 .61 : AQD

Solve problems .- - \ 85 .45-
Draw inferences : - L6 "”'“‘\:-59
. Formulates hypotheses . .83 .69
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Comzon cheracteristics wvere evident in the 1oaded variables. It was pos-  , . R

. 'sible, therefore, “xo spe ify the naﬁure of the factor, resu.ting in their
‘development into fwo scalesy fE/ first Acquisition and Interpretation, the second .
Processing and égplicati‘ . The clustered social studies skills currently
e#phasized (Iablg_Zl)jlg;k the conceptual clarity one finds #n thg li;tingiof
skills shown in Izble 22 tiat teachers would prefer to be emphasized. It is
evident that téachers, whén fréga from the pressures and expectations of others, | .
have clear in their own ninds.Ehe types of skills which should be taught at
their grade level. . '
As was the procedufe with the goal statements teachers, identified by.gtadel
level, ratgd how importang the skills were currentl} in the social stuéies cur~
riculum and judged hbw'ie?ortant the skills should pe._ Each teacher responded . .
to the listed gkills.on a scale of zero (0) for does not apply'or is not‘important

e e s it

. to the curriculum at that grade level. With six (6) gtatenents defin%ng the

Pactor I Currently Emphasized social studies skills, the highest possible score
for this scale was thirty (30) points. There were also six (6) skills which

defined t@e Factor II Current Emphasis, with a maximum score -for that scale of . o .

’
2 4,

thirty (30) points.

Factor I and II of the Desired social studies skills contaimed six (6) and .

three (3) ‘skills respectively, resulting in a maximum attainable score of - o,
thitty (30) for Factor I and fifteen (15) for Factor II.
» . N p -
: ) .
. 7 2 Y
§ »
) . e . .
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CURRENT EMPHASIS OR YEACBIKF’SOCIAl STUDIES
ACQUISITION AKD INTERPRETATION SEILLS

L,

Ihe social studies teachers in this school district believe chat acquisiv

-ion end interprecation skills are receiving =ajor empﬁasis in the curriculun. .

Teacher racing;resulred in a tean score of 21. 7 ouc of a possiSle thirty points.
The amount of enphasis differs across grade levels, Significant differences in

the ezpnasis given to Acquisitlon znd Intergretation skills appear in the data

L3

presented in Table 23.

*

> .

TABLE 23 .

. SUMMARY OF ONE-WAY ANALYSIS OF VARIANCE
OF CHRREKT EMPHASIS ON ACQUISITION

AND INTERPRETATION SKILLS L
Source df Sum cf Sﬁgares Mean Square .- F-Ratio.
* Between grade levels - 3 5867.36;0 ’ 1955.7890 | 62.994%%
Among grade’ levels | 372 11549.6118 . 31.0473
' Total, 375 °  17416.9787
*fSigniﬁicant beyond ..01 level. . T o

-

Table 24, which.presents the results of a comparison of means across grade

o

levels, reveals that teachers in grades 4—6 give greater emphasis to acqusition )

and interpretation gkills than do teachers at other grade levels. A decrease

in mean scores is8 evident as one moves from the senior high to the junior high,

. and then to the lower elementary grades where the least emphasis 18 being given

to these skills. ’ M ‘ .
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T TABLE 24 :
COMPARISOIL OF- GRADE LEVEL MBANS ON | ™ '
CUBRENT EMPHASIS ON ACQUISITION AXND : . -
5 ) INTERPRETATION SKILLS . .
* -Grada N Mean. . Comparison . T-Value
X-3 147 .17 K-3/4-6 -13.600%* e
4=6 150 ' 26 " R-3/7-9 ~2.954%% N
79 .. 20 K-3/10-12 . -5.785%* )
10-12 43 ‘23 , 4-6/7-9 . 5.5h4%% ’
‘ |, 4-6/10-12 3.326%%
g 7-9/10-12 . -2.008%
*%. : ' o ' . )
Significamt beyond .Gl level.
* ‘- . . . ’ . : .
Significant beyond .05 level. . _' ‘

“
. ~ N

CURRENT EMPHASIS.ON.TEACHING SOCIAL STUDIES
PROCESSING AND APPLICATION SKILLS )

'
- .
D s

Although'teachers are givipg a considerable amount of attention to acquisi- ,
‘tion and interpretation skills, an even greater emphasis is being given to those
skills requiring processing and application. The mean score for all teachers.

at ‘ali grade levels was 25.1 out of a possible thirty poiﬁts. The difference - -

?

in the amount of emphasis given to these skills across grade levels ‘was . .

.~

negligible and not statistically gignificant. (See Tables 25 and 26.)

° ~ . " >




rom 37 - - ee 3
| TABLE 29 ; by
' ' S (
. SUMMARY OF ONE-WAY ARALYSIS OF VAQEAH&E'E?'Sﬂﬁﬁiﬁln
EMPHASIS ON PROCESSING -AND APPLICATION SKILLS

.Sourée df Sum of Squares Mean Sqéare . P-Ratio

Between grade levels ° 3 96.&558 32;1519f. E :1.423

Arong grade levels 372 8406.3075 22.5976 .

' Total 375 8502.7633 ) *

-

> -

j

The results of a comparison of means between grade levels, are

3

A

shown in

Table ‘26, reveals that teachers at the junior high school lewvel and grades K-3

are currently giving only slightly greater emphasis to brocessing énd Application'

e

“skills than are teachers at the upper elementary and senior Kigh school grade

levels. The difference in mean scores, foufid not to be ‘'statistically significant,

were, for the juoior high, 25.9 grades k=3, 25.4, senior high, 24.8 and grades -

4-6, 24.5.

TABLE 26

“ .

! . COMPARISON OF GRADE LEVEL MEANS ON
CURRENT EMPHASIS ON PROCESSING AND APPLICATION SKILLS

¥

Mean

Comparison

, T-Value

Grade' N
R-3, - 1147, 25
4-6 150 ) 25
7-9 36 .26
10-12 43

25

K~3/4~6

K-3/7-9
R-3/10-12
46/7-9 " ,. -
4-6/10-12

7-9/10-12

1.709

. -.530

.719

~

~1.59%

I
.

~-.426 °

.988
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'emphasis to these skills.

Sureaa : ) - .
it is eYloedt that teachers, in general, in this school,district percéi;e

the current curriculun as strongly. emphasizing social studies skills, as

'i:easured by the assessment instrument. Greater emphasis is being given to

processing and application skills than to acquisition ard interpretation skills.
&

The mean score for all teachers and grade Ievels was 25. l for- the former*and - 2

21.7 for the latter. Tﬁachers at all grade 1evels, except grades 4-6 are cur-

- .

rently giving the greatest amount of emphasis to processing and awlication

skills. A significant difference was found among grade levels in the amount
| R
of emphasis being given to acquis,ition and interpretation skills. The least

amount of emphasis was being given-to these skills by teachers in grades K-3 as

- r .
reflected in a mean score of 17. In gradeg 4-6 a mean score of 26 out 6f a

»

possible score of 30 indicates that teachers are currently _éiving very high P

DESIRED EMPHASIS ON TEACHING SOCIAL ‘STUDIES SKILLS

'S

After the teachers had indicat‘ed the extent to which ;kills were being cur- .
rently emphasizsiin the social studies curriculv.:;n, they then rated how important
the skill should be. The respom;:;r to cthe desired emphasis for the skills are
.examined ‘in relation to similar scales, Acquisi;t‘ion and Interpre;tation' and
‘Processing and APplication. . - - - . ' : * ..

Desired Emphasis for Acquisition and Interpretation Skills s

-

Some significant differences were found in: teachers’ perceptions between
the amount of emphasis the Acquisition and Interpretat‘ion skills are receiving

and the emphasis they should receive (See Tables 27 28 and 29.) Teachers at

.all grade levels, exéept grades K—-3, indicated that Acquﬁition and Interpreta.-

tion skills should receive less emphasis in the district's curriculum than they.

(,

~ 38 - v | R

e
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~ -

currently receive. There Was =z vgry r.i:xor increase in the oean -core on the
/s

' Acquisition and Interpreta;iop scal; for 211 r.eac‘bers at all grade levels, '

. -

“The increase in the neﬁ score was .28 from a mean of 21.71 for Current /

Emphasis to 21.99 for Desired Prphasis for Acquisition and Interpretétion

skills.  This resulted from the expressed desire of teach’fars for gtades E-3

S e e

to have a marked increase in esphasis for those skills while. tea.chers for . -

-

gr.ades 4-6 and 10-12 indicated that tbex Acquisition and:In;erpretatiog skills
< ! - N

-should receive somewhat less emphasis. than at the pregent time., -
4

.
.
- . ' -

T Table 27 presents the findings of a T-Test for differences in means " -
/ between( Cirrenc add Dpsired émphasis on this scale of skills. ’ )
) o IABﬁé 27 .o ' ) <o
’ ’ 5’ ‘ ’. - - ’ 1]
- T—TEST FOR DIF YEREI»CES IN MEANS ON T t.

-~ - ) -

’ o ACQUEITIOR AND II\’TERPRETATION SKILLS SCALE - o,

3

SCALE s T uEAN MEAN DIFFERENCE . VAL

- ‘Current Ephests . 30.99 U .. ' 5.63° . 11.20%%
R , - B . . . .

’Desired Enphas} . . 36.62- - - . .. . B .

i - 7
J**Significant beyobd .O.L level

. - LY
B - - ‘
v : - “ -\70
0

As indicated by the data presented i Table 28 there was 2 significan: ., .

. difference 1in teachers perceptions of the

hasis -that should be g_iven to

Acq"uisition and Interpretation skills as measured by the asgessment instrument. S

s . .
3 . s . . )

~
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- o o TABLE 28 . - -
« 7 ., . . - :
. . " SDMMARY OF ONE-WAY ARALYSIS OF
) - = .
VARIARCE 07 DESIRED mmszsowmcmc , T
. SOCIAL STUDIES ACQUISITIOIv ARD nmmmmu SKILLS
- L) » _e -
.. BY c.n.anz LEVEL ° ~ /
- - —~ ) ¢ , . - x
SOURCE ; af SUM OF SQUARES,  MFAR SQUARE . F~RATIO
Between Grade Levels- 3 712:5972 237.5324  7.963%
™’ ! R ‘v ]
Among,Grade Levels 372 11096.3364 29.8289 .
. - - ) ' - !
TOTAL © 3715 11808.9335 - o
**Significant Beyond .01 level .- '

A COmnarison of grade level means (Iable 29) reveals some significant

2

differences among teachers' perceptions as to the desired emphasis for Acqui—

R4
sition and Interpretation skills. aigni?icant differences were found be:ween

-

grades K—3 and 4—6, grades 4%5 and 7-9, and between”grades 4-6 and 10—12.

1

C . TF - TABLE.29 h
‘ ® " COMPARISON OF GRADE LEVEL MEANS ON ‘
, A Dzsmm"ﬂmmszs ON ACQUISITICN AND ’
' T T ' INTERPRETATION, sms Fooou oy s
,‘fip i : . ‘ _ + i - : . i ! ’
i, 'GRADE T N .  MEAN, ' cozmnrsou,‘ © 7 - rtvamee v
47 . . - N t. ) ' PRI - .
Sk g a1, R-3/4~6 : ~-3.866%* !
K8 ! B - . \~ . - 4 . T N
4-6 150 - o240 | k379 - T -1.529
R X T 3% . 20 2 k-3/10/12 . - .255,
L 10-12 3 .. - 4- 6/7- , _ L 3.943% .,
: K . s/i0-12 | 2.362%H
© 4 g 7-9710-12 . -1.431
**Significant at .01 level and beyond i g S 1
e . . S Y S , A
[:R\f: - - T . . y = 4;1 : I T O .
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»  Waen given .,he freedoz to express their des‘res as tc the amowm® of exphz-

“thit Processing and Applicationeskills should receive in this districts speial .
‘ studles curriculum, teechers were, in’ general sthpportive_of,: theu." The mean score

of all teachers zt all grade levels. vas 10 93 put OI a possible fifteen points.
r B!
A eoﬁ"'"isbn of. differences in means, as shown in Table 30, found o' significaat

¢ 4

difference bets:een the Current and Ibsired e:aphasis for ;hese skills - - -4

sy ) . . 2 . a e .
' . IABLE ¢ R A .-
2 ?" M . . . . - .
] 7-TEST POR Dm:css'm m‘as oN: .;
e PROCESSING AN APPLICATION SKILLS SCALE - . |

Y R .

SCALE KA MEAK JEAN DIBFERENCE-

Current Emphasis - 35.76 © .68 .
* . A\ Desired Exphasis 36.44 o R "_'
.\" N ,f \ . . . . ’ . ] . |
) . -
'me data presented in ‘Iable 31 indi{ates that chere were significant “dif- ] -\\
- ferences acong teachers percevtions, at the various grade lésfels, as to the
v emphasis processing and application skills snould receive in this s ool )
’ - district's social studies curriculup. This difference did not ?cc by chance. *
L SR T * TABLE 31 ' ,/
' UMMARY OF OHE—‘#AY AH’AL?SIS OF VMCE ON DESIBED
o ' - B{PHASIS ON TEACHD:G SOCIAL STUDIES
o v ~ - PROCBSSIRG AND APPI.I{ZATiON SKILLS BY GRADE LEVEL ’
- ’ » . * .
‘: * " ? ’ ;— - ) - ‘. . b4 ’ .‘ . . ’ . 1‘
-. SOURCE ) A df . - Sum of Squares’ Meam)&quare _ F-RATIO
O "_"/’;/: R ' N 3 T - L) 1 s . 7 .
- Between Grade levals '’ '3 - ° | 692.4673 230.8224 20.895%% P
Amog Grade levels . 372 - - 4109.4476 11.0469 '
o TOTAL 375 ° 4801.9149 : ' c ' .
i‘ o - L . S
**Significant beyond .01 level . . . .

,EC B - 49 '. R
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" Grade level oeans of ®achers' rgspon.ses t:o the e,upha.sis that nh’ould be - B
; .- .

given to ptocess:lng and application skills were co@ate& and is shm in Table ...
§ .
32. Altnough thege skills were judged to be quite inportant by teacbetc at

all grade levels, the da:a!:revea.ls that teachers for grades X-3 of all the

s

‘ social studies _teachers, perceive the a:pha.sis of thése gkills as leasc ] L
imartant. _The teachers at the jtmior high school level most strongly ezpres:ed .-

a desire that proceas'ing{%nd application 3kills be aphasized in the cnrricnlm. . :,'
TABLE 32 > - |

COMPARISOK OF GRADE LEVEL .MEANS,ON DESIRED

) " EMPHASIS ON PROCESSING AND APPLICATION SKILLS -
N . - - - . . i . " - .. . »
 Grade, N Mean Comparison _ T-VALUE - ° .
K+3 7' T 9 b T R-3/4-6 7'6.883‘** . '
4= . 150 12 i+ E-3/7-9 T gk E
- 1 7 * -
7-9 © 36 137, " OE-3/10-12 4 \k 44wk
. ) + t ., K
10-12 43 12 - FT e 4-6/7-9 : : -1 .142 _'
] . . : . N ! ..
‘ . -, ) . 4-6/10_'12 N P .. .161'\ , ) .
- co I B L R ) SR
*%Significant beyond .01 level - - > ) ' . . '
- . : v . ~ L4 ) [ 4 ’ . . "
6‘ [ ?




"‘_Several surmary statements are offexred about teacher preferences as to the ~f

erphasis to'be given to s¥ills in this &chool systems social studies curriculgz.

Zéachers fo'r graiies E-3 expressed 8 desire for a2 marked 1ncrea'ee'ixi the f;, t p

) of a:pha.sis to be given to acqu:.ainon and interpretation skills.! At gra.des

4~6, and 10—12 r}»{e\siachers want 1ess e:zphasis to be, given to those skins

vhile at the jun:!,or high school level teachers are supportive of the amount of -

exphasis that the acquisition and interpretation sxills aré now receiving. ) - |
_ Because of differences 1n wmuzbers of itexs in the two es a direc; |

co:parison was not made betveen the current and desired erphesis far processing .

and application skills. Junior high scb.ool teachere indicated that.a greater

amount of erphasis was currently being ziven to protessing and.ap;lication Exills

in grades ?-—9 than at _any other grade level. They also expressed the ‘strqugest :

» - . d ) . J
desire for. contimuation of this emphasis. v, R

B . . .
. .
. L / - . .
- >




:?mrv e T .

- . CIIRB.ICL’UIS AND FACULIY D"‘J'ZLO?}ZHI‘ B{PLICATIOI;S ‘ o

« ¢ N - . 3 > .
* mmbwcno; e . :
-‘- v ‘) « i 4' - M - . .
* - . -

. 'i'ﬁe needs assesmenc results have provided this school district vith Ja;ﬁ' '
about its socig,l/stndies curtitulun and the facuity who implement it. The - T
- dAta provides general indicators of desired curriculun change, as well as Lot . 1:
- having inplicati,ons for the developaent of additiona.l tea.ching expertige. The ~ - -

-

cozz:euts which fo}.lw address the, izplications of the study Tesults. ke . L.

~ 4

Asgesgment Findings

There is great diversity ol opinion anong teachers :Ln this school district 2

about zhe e:d.stmg ‘eocial stx.:dies curriculun and its need for change. This *

-

difference of opinién B to be expected, given the number of teachers who par- ' ,
¢ 4 -’ . .

ticiptted in tne study, their varying axrmmts of educat,ion and teaching ex-
perience, amd their tmhing responsibi}.ities v’aich représent all grade levels. . .y

The data from this 'St:udy mdicates, now'ever, -that athere is not wide—spread .

L .

L 3

dissatisfaction among the faculty s it the g:urri.eulmn as it ’curr@tly eﬁists.
Hevertheless, the respopses of tea.chers, merit thoughtful eonsideration by the

 dferslct Social Studies Comittee.k L, . p

R . - o N . .
1. ¢ ‘ - -

> ‘ The asses#ment tevea.led that from nine to beVenteen per ceat of the S

zeach.ers at diﬁfetetit grade Ieve?:s have less than an average faniliat;ty vith
‘a‘

the curriqulun plmed .for thetr grade. Over fifty percent of .the teachera

J. cat all grade Ievel,s have*,}.ess thpn an average familiarity with the curt‘icultnn o
* .® . 4 .
T for kindergarten through grade melve, in addition, there was a rather uarked 4 .
. “f . .
4 ineonsi-st’ency ip teacher responses to questiont abaut the current and desired .. .-

A

enphasis of the social. scie;xce disciplines; A sizea‘b].e percentage of teachers

‘ indicqted that, the saae .social -sciedt:e discipline was both nndet and. over em- -

's

pha_.sfzed at, thgir 3’rsde 1eve}:. ‘ ! - . N - ' ﬂ:"f




Voile ackacwledzizg scuz nienslistegey ii'zéei; responses, ;eacbérs ==de -
4 . . ) - - :‘
Ldgezencs about orooziate grade level placement of the social science S~ .

L] - - - ] ¢

. . ~ —
c‘lplines. In thei} view, : : . SRR
. f k4 -
o . {1) economics is being neglected at the ele:entary and junior‘bi gh '} ) .
. . T
‘school grade levels. ] ! - ) :

e . -

-
W

{(2) geography and history s%ould pe reduced in ezphasis.;hile anchro--

. . pology and soclology should have greater emphasis in the &lefentary
. - " ’ ’ . 4 . .o

. gradss. . o, . g
K (3) - anttropologyr and sociology are currently 1ver—e:yhasized in the 7

j'.mior and senior high scheool curriculum.

(4) thistory at the junior high lewel and geography in senior high . '

) classrooms .2re beiug neglected. - «* '

’ In addition to de'e tmining the extent to ;nich teachers wete familtar and .

s#cisfied with the eristing curriculuz~and tne ‘desired gtade placemen;‘of the

L
4 e

. social scie:nce-discipl,ines; a salieng outcédme o‘f.the‘ needs assessr.‘ent was a °

*

- . . 3

. © 1ist of social studies.goals and ieachers ﬁercepfioﬁs-of the relative impoi-

tance +of,.the goa.s. ~T‘nere was clear ‘indication tQat some goals thought to be S -

. . - _ -
"2 of ,high priority were nof being emphasized to tbe extep: teachers would desiré.
. . 4 o e ’
T In summary, several observations can be~made regatdiug the teachers per—-v _,i -

LR A *

ceptions of the existing curriculum, There is some lack of £aﬁiliarity with :

. .
. -
» -

) -he curriculum at che teacher‘s ovn grade level and a gfossalack of knowledge "‘ S N
' about the total dufriculum This would 1ndica;e that while a written curric— T,
‘ ulun exists, the planned curriculum is not being 1mp1emented in.all cIassrooms o o
‘N P + * . .[

Also, if the social studies curriculum is to have verticai articulation’from’ .

L cindergarten througp grade twelve, Ceachers must bexfamiliar wifh it, péi only

*

at their gréde fevel but at all grade.levels. In addition, there is & concern

. z ARy ,
,.about ttfe,teachersz expressfon of satI:;action with the exiéting curriculum. > -

.




2

s
, Witth Buch w_ides;:'x;eaé lack 2% Eamil;{ari:”_%-th' tie curriculum, there asy be -~ o
1 » ‘\‘ 'S -

reason to questicn the vaiidi of teacher response. o :
ixplications For Curriculus Change . - f - ’ ': - !
. , -
. " Several "needs™, i.e. a discrepancy betwesn "what is " and "what should
- - $ . - .

be" can be Ydentifidd from the dssessment, 'r%ulr.s. There are two needs which .

!

have implications for curriculun develoi:z.ent. THe. first.is to utﬂize high
priority goals aot aow being enphasized as a basis tor furche;: curriculzm '

development. Perhaps the greatest contributiqn tna: f.he exployment of a needs

., @2ssessment strategy has xzati_e to curriculuc Flanning in this school systen was .

ro help teachers become more aware )hat: clearly ‘stat:ed goals and objec‘.:ives,
} y - B /. '
rather than the selection of content, 18 3 crucizl first step. The priority

. ¢ - LI - \ .

goals, not the social science disciplines per se, dre tp serve as a basis for

the desigs of the curriculum. ’ . ) .
4 second need is a social studies curriculum which Has clear artjculation *

-

from kindergart:en througﬂ grade t:aelve, which flows from the "identified gc;als,

it

and is one to whicn teachexs are committed. A discrepancy betwee.n the curric-
ulur * planned" and x:he curriculum "“had" by smdants is inevitable ‘e teacher
familiarity with the planned curriculu:n Y 1acking.‘ Less than total ccm:[.t:-

ment of teachers to i:nplenent: a curriculum is'underatandahle‘and can be ‘ex-’ ' Ny
?

. spect:ed' if no prwision 1s made which allows teachers to become imrolved in a. . oo
—systemat:ic w;; in determining what the cnrricu.nm should be.
) Given tae results of needs@ assessment, several ﬂecisions must now be .

’ made‘by the district Social.é‘tadies Comitbee. HaVe all desired goals for . ? s

. -

the social studies curriculum been identified? Are goal priorities f:ﬁrmly

M

established? If so, which i\tro alternatives az‘e moggrcfeasible for the school *

R . M .
the curriculum to accommodate the’ résilts oﬁ.needs assegsment?

47

" district to select:- (1) g r2vise the existing cunﬁ,culum, or (2) to design
|




while recogn.zing that there is not ‘gross iisca:is?action wils
»

not ﬁikely tf result

the
:zisting cvrriculur, revisicn in pilece-meal fashion
in a clearly arficulated curricuium thro¢ghou:-:n= gr.ce ,evels Sevéfal

. oW
in £zvor of = rotal re-design of the curf?—’ Ium include

cidirional "argurent:

the atilizatioa of goals znd objectives, rather toan -the social science dis-"

*

.ciplinés as‘a'basis for olanning, and the opportunicy fér involvement of and

+ L] -

coxzitment by teachers who are ts implezent it. 1& this regard séye;al

.
! . t .

things must be brought to mimd. Tre zxisting.currichlui, 1fke that in many

’ " <
1: especially 7'ef!.ectss the

A4

curriculum projects of the 1960 s have

scncol distr‘cgs, has simply grown over tine.

great 1zpac: that the zany national I

Hzd upon it. Its developzent also occurred at a time of- trependous growth in

numbers of students and the resulting major increase in numoers of téachers

.

£

s *

1% this schogl'distgictc Withfpuch ncre stability in teaching positipns and

‘less direct-iﬁflhence of externally devalopéd curricula today, teécheré éill .
be able to reader zmore independent judgements about, and be. Jmore likely to-

beccme com»itted to, the curriculum zhey will be expacted to implement.

i . L.
r - N

Redesigning Lne Curriculum ° o - f

If .the social studies iacﬂlty in this school .district decides that a
- \

newly developed curriculum is imperative, A model for designing a domain of

che curriculum, such as is shown in Figure l might be cdhsidered. While<;Pt

. !

> i
ing the curriculum, given the. resulte of needs aesessment.

1f the decision is made‘tb redesign the curriculum and‘if all goals of

the soci;l studies ccrricuium have bepn fdentified, the curricu‘um writlng .
. . ’ b 4

4

In moving lefs to night

cofgittee ig faced 'with a qumber ‘of essentiai tasks.

the ipitizl task 1is to identify_all terminal,

end’ gownward through the model,

#

objéq%ives for each of

the zocls.. These objectives for kirdergarten through
grade twelve had nqt been identified in detail prior to e3gessing.
- . XL N . .

o ‘ . - . .

P

-

N &
intended to prescribe, the model does suggest a sequence ‘of tasks for design--
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e

’ .- desired goals, objectivee, and dérganizing centers, are there oéher designs

. Rew York.

¥

The inporiahce of ideatifying organizZing centers* at two-levels of gen-

erality is brought to mind in the model. Quite bdroaa, gemeral orgarizing cen-

{

ters or points of ‘bctf Given a

for student learning are first identified.

’e
Mol

range of passible ged?ral cenCers there i3 need to identify organizing centers,

&

which relate to eaca., Onca they h.' been identifie«, their required sequence

»

ent learning must be ‘considered. ,

g -

Having identified, ene terminai bbjectives, the'related abjectives which

for. most éffective and efficient st

encompass the concepts, skiliis, and attitudes reqpiredvin order for students (

to attain the terxinal objectives are identified.  The sequence for these.

] -

objectives should oe quite flexible and agﬁgicable to various orgawdzing cen-

' . * e o ]

ters. ‘

Up,to this peint the terninal oojectives and the telated objectives

been ideptified and sequenced. Both the =ajor an& .related organizing ce' cers

’

were - identified cﬂd sequenced. A most ciucial decision must now be made: -l
Givea the goals, obiectives, and organizing centers which type(s) of gn ‘fﬂ S
fér knewledge are most compatible with the foregoing? " ‘ ‘i‘ W

The design for-knowledge¥* of a curr‘culum framewaik of "subjecfswﬁme' ’
.y . .
rived from the social science disciplines is dpmigent in most schoqls. That-

¢ . ) 3 B
design is readily u;derstood°and'accepted by teachers. In considering the .

. B - A .
I ¢ - . . . i

fo' kﬁpbledge uhiqh would beteer faciLitatP student learning? Exxmplesﬁin-‘ T

. clude (1) ‘broad fielde of knowledge, (2) social funceions of 1iv£ng, and : i

[ ‘ . -
- ?

-
l

’*Focal points for learning through which the objectives are to be at‘
tdined. . , i . .
) **For 2 moré deétailed discussion see Chapter 5 - ’
Saxlor, J. Ga;en and Alexander, William Planning Curripulum For Schools,
Holt, Finehar: and Widston, 1974. ,

-, . - . [
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.

' ing strafegies, (6):activities, and (7) evaluation procedures.

- 50 -

[ - M . .
. ?

3

(3) interests, needs, zrnd problems ol tie learcec. tach degign for knga
. ‘ - 4 .

requires 2 different kind of organizing center. Several exarples are offeredi
- N s )

»e
-

(1) Separate Subject Desigd _ T

i

Major organizing center The Civil War
Related organizing centers Sherman's Harch .

The Gettysﬁxrg Address

(2) Broad gields of Xnowledge . .
= Major organiring,center . DemocraEy and D;ssent. -
Related organrzing centers The Montgogery Bus Strike

. The March on Washington

" (3) Social Functions of Living _
Major organizing center ) You and the Future

Related organizing centers Jobg  in Industry

: . : -" Jobs in Medicine ‘

hd 0

(4) _Interests, Needs and.Problems of the Learmer . .

Major organlzing center - Perronal Living
Relatéed organizing centers Personal Health Needs
Achieving ®elf-assurance

A .
T

The designing of curriculum guides f;r the various grade levels consti-

tutes the fipal curriculum development task. This task constitutes the de-

LN

- ot . ) o .
signing of illustrative organizing centers, That is, while the objectives
N ” " t £ g - N

and organizing centers are prescrfPed, the ofher componepts of the designed: .

A
.

illdstrative organizing EedQefh'are not. Illustrationsgare offered as pos-

- s +

" gibilities for the teacher's own instructional planning. domponents of

b . SRR

" {ilustrative organizing centers include” (1) the title of the qrganizing center,

(2) a rationele, (3)'term1na} objectives, (4)' relatednbbjeqtives, (5) teach*
Toe. , ,t» . ) - c . . ) 3
u { N
. ® .o .-

. A . . ‘ -~ [ - 3

Staff Development Implicgtions A T A s

v »

[ v -

“TIn this school’system the respousibility for implementing cte developed

. curriculud rests with the staff at the school nuilding level rathér than at

Al .

the district level. In any case, the curriculum to be déveIOped ig lxkely-to

£y
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differ markedly from that being currently imolenentﬁd Ta ‘help teachers e Y

acquzre the conpetkncies necessary 1gr innle:ent g the newly designed cur-
Y

Tictlum is an important consideration it the identjitied curriculum goals and

-~
-

¢bjectives'are to ‘be achieved by studenty. ' .
B [% .

It is difficult to specify the teacher development requirements of a .

‘diverse population of teachers syc as those found in this school district.

Based on the results of the/assessnent, sgveral suggestions seex to be
. ' s .

4 -

.viable considerations. It was found that thére is great diversity in the
nunber of years of, teaching experience, the total years and recency of formal

) education, and"their preparation in the social sciences. While recognizing
{
this diversity and the deaired emphasis t%?y wish to be given to the pewly

developed curriculum, some t chero are likely to be'quite unfamiliar with .

specific social science sktlls and knowledge tnét would be required. In

& -

addition, the priprity goals and skills suggest teacher competence in (1) Help*

ing students to understand their values and the valuyes of othere, {(2) ways of

" <

L developing positivé self concept, (3) assisting students to work and partici-

‘pate’ effectively in groups, (4) incceasing student responsibility for personal

“

action, (5) developing problem solving capabilities, (6) teaching basic skills,

L]

and (7)- helping students to analyze and interpret information.

"+ In order to more precisely determine teacher in-service needs this stool

systen may:wish to employ an aéseaament strategy, Thé asséssment instrument

- [ . o £ ’ . -
could' be structured largely from the curriculum "scope,and sequence" ;;E\\\s,

curriculum- guides. A profile of, required social science knowledge and skills,

sugéestEd instructional strategies, activities, and evaluation‘procedureg,

-~ L

etc. can be specified from the newly designed curriculum, Each individual )

-~

teacher could then interact with the profile in terms of his competence in

o *

relatfon to the instructional requirements of the new currtculum. _The areas,

¥ o~ "

I3




s

The study as'ptesented provides‘déta for curriculum and staff development !
. wky . .

"y

. !

they will be reqiired to be" would provide tnis

-
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schoel sy

informatrion for planning an in-cservice educatigg program.

&
information upon which decisiong cin be made a2bout impro

, . [
! studies curriculum and ifs implémentation in classrooms.
- - R . 1
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. i
. , -
2 .
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rd e g - ) :

s

. ‘ » 4 . . . . " ‘
of .greatest discrepancy betwecea '"wWhzere teachers see thenselves" and "wh
. \ . .
sten with a base of .o

. -
~ ’

I . - . .
analysis in this school district. The Social Studie: Committee h;s”?ase-line |
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